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I.  INTRODUCTION 
 

A. Why is Dickinson College considered by numerous third parties as highly 
successful with study abroad and international education? 

 
B. What might be learned and adapted selectively by other colleges and universities 

from the “Dickinson College Global Campus” (DCGC) approach to study abroad 
and international education? 

 
C. What are the defining characteristics of DCGC? 

 
II. ACCOMPLISHMENT DATA WITH  SELECTIVE COMMENTARY THAT 

FORESHADOWS DEFINING CHARACTERISTICS OF DCGC 
 
A. Dickinson has a long history of engagement in study abroad beginning in 1964 

with a program in Bologna, Italy in cooperation with the University of Bologna. 
This program built upon individual faculty initiative and embedded the effort 
initially in a single department—Political Science. The Political Science 
Department chose Bologna because of two key factors related to its academic 
ambition for undergraduates. It wanted a site that was politically active and 
complex (Bologna at that time—the Cold War—was a Communist-run city in a 
democratic country) and it crafted a productive relationship with the already-
existing Johns Hopkins University’s School of Advanced International Studies—
Bologna Center and, of course, the University of Bologna 

 
B. Dickinson early embraced study abroad and made it an institutional priority.   

In the 1980s, we received a million dollar plus grant from the National 
Endowment for the Humanities (NEH) to establish a leadership position 
nationally in study abroad and international education. This was an NEH 
“Excellence in a Field” challenge grant that was the first such award given to an 
American college or university specifically for international education. This initial 
fund is now an endowment in support of global education and supports in 
perpetuity such activities as overseas site director meetings, library acquisitions, 
staff support in global education, visiting scholar funding and on-going support 
for Carlisle-campus funding of faculty in areas of global study regardless of 
department. 

 



 2

Our current program, therefore, is the result of decades of consistent dedication to 
study abroad and international education as a priority of the College and growing 
recognition that any international program cannot remain the sole privilege of any 
one academic department 

 
C. Today, Dickinson sponsors 40 program sites on six continents in 24 countries. 

There are three categories of Study Abroad initiatives, each defined by direct 
Dickinson faculty oversight of the curriculum thus ensuring program 
compatibility in disciplinary and academic integrity between the Dickinson 
campus and our international location. The categories (treated below more 
extensively) are: Dickinson College programs; Dickinson Partnership Programs; 
and Dickinson Approved Programs. Dickinson devotes much thought and effort 
in how it develops educational programs abroad. The geographical attractiveness 
or general “otherness” of a site does not drive the process; rather, a seamless 
curricular integration between the academic ambition of a Dickinson academic 
department (or groups of departments) for its students and the offsite institution’s 
offerings is the guiding principle.    

 
The first two categories of programs are ordered according to three criteria:  (1) 
the defining requirement of seamlessly integrating with home campus curricula, 
thus making sure that academic work engaged globally is acceptable for 
Dickinson credit upon student return and that high levels of respect and trust exist 
between Dickinson faculty and international faculty at our partner universities and 
study centers. (One of the most negative characteristics of the American academy 
that restricts Study Abroad is the selective belief among professors and 
administrators that American students will suffer by instruction overseas—that 
international standards are below that of the United States. This prejudice simply 
must end. There are a variety of ways to guarantee compatibility of academic 
standards by U.S. and international universities working in close and sustained 
contact and to permit more American students to study seriously overseas. We 
must recognize and accept that there are well-educated people who have achieved 
significantly and were not educated at the undergraduate level in America!); (2) a 
high level of faculty involvement at both Dickinson College and international 
universities and study centers thus advancing mutual trust, respect and the 
facilitation of ancillary, but critically important initiatives, such as internships and 
community service opportunities. This is achieved by long-standing cooperation 
with partner sites and collegial and personal friendships; and (3) a willingness of 
the host institution to work with Dickinson to seek mutual ways to expand the 
dimensions of the partnership arrangements (at the student, faculty, staff and 
institutional levels). The partnerships must never become stale over the course of 
time. 

 
Dickinson College selects, when possible, its own programs (first category above) 
in cities that are not the usual ones—capital cities where many Americans are 
congregated. For example, in France we selected Toulouse, not Paris; in Spain 
Malaga, not Madrid; in Germany Bremen, not Berlin; in England Norwich, not 
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London. Dickinson seeks to maximize student immersion into the host country—
its people, its culture and its language. Our decision about study location is 
sometimes resisted initially by students who wish to be where they perceive “the 
action to be.” This “action” often translates into a robust social life and a high 
comfort level amidst numerous other Americans. They also attempt to argue that 
knowledge and international internship opportunities exist only in capital cities. 
We, of course, work to disabuse them of their incorrect preconceptions and rather 
restricted views of academic and professional activity abroad. We stand by our 
decision of study locations based upon solid and well-proven academic and 
cultural immersion principles and programmatic results over multiple decades. 
 
Dickinson College prefers its own college-initiated and -administered programs 
(always linked to host country universities) to “third-party” administered 
programs. Our guiding principle is that a university should no more outsource its 
global academic programs than it should, for example, its English Department. 

 
D. Much as we at Dickinson College believe that diversity flourishes best in a 

college community when it is defined by academic contribution rather than 
exclusively social change, Dickinson College believes that study abroad is first 
and foremost a serious academic initiative ( for substantial academic credit) and 
not a “mere exposure” or isolated “tourist” proposition. In this spirit, Dickinson 
College wants its students to understand their time off campus as a regular part of 
the Dickinson academic experience and not something that is, a mere “add-on” 
separate from the College. Far too often, American college students will state that 
they attended ”X” U. S. college for three years and “Y” international institution 
for one year. They do not comprehend the global experience as an expected part 
of their home university experience. 

 
E. Dickinson College seeks to establish faculty and student exchanges with each 

partner university. For example, each partnership university sends annually 
somewhat older students to be TAs in Dickinson language courses for an entire 
academic year. The international students receive free room and board and attend 
Dickinson classes free of charge.  In addition, Dickinson accepts visiting students 
from our partner institutions for the spring semester. In this case, we waive tuition 
and students pay only room and board. Dickinson also invites between 5-15 
visiting scholars from our overseas partner universities for short- and long-term 
teaching roles on our campus. 

 
F. A 94.7 percent participation rate in study abroad—third highest in the country. 

 
G. Twenty-eight percent of Dickinson students study for a full year (two semesters 

abroad)—in raw numbers, this is the second highest number of students in the 
country behind Smith College. Dickinson forwards vigorously among its students 
the virtues of full-year, longer term study. We wish our students to experience 
cultural and academic cycles of another country over as much time duration as 
possible. In some cases, students participate in semester programs in two different 
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locations; for example, Malaga or Queretaro or Toulouse and Yaounde. In these 
cases, the programs support academic connections between the two locations 
based on a student’s academic interests. 

 
H. Fifty percent of our students study at locations other than those in Europe—the 

traditional study abroad locations of American students. 
 

I. Fifty percent of Dickinson science majors study abroad. The phenomenon of 
American undergraduate science majors not studying abroad is a national scandal 
that we, at Dickinson believe has limited many scientists from adopting a global 
view towards their research and responsibility. We accomplish the sending of a 
high percentage of our science majors overseas by selecting two program sites—
Australia and England—that are known internationally for selected excellence in 
science, establishing a strong faculty-to-faculty relationship between specific 
departments, and sending annually to each site a Dickinson science faculty 
member to teach a course for host university and Dickinson College students. 

 
J. A majority of Dickinson College minority students (principally African-American 

and Latino students) study abroad.  As background, 16 percent of Dickinson 
students are students of color.  The College funds through institutional grants (the 
majority need-based) 55 percent of its students and although a top-tier national 
liberal arts college, Dickinson has historically enrolled a high percentage of first 
generation students. Of course, a national challenge exists in the number and 
percentage of minority undergraduates who study abroad. Dickinson College 
believes that its success comes from the pervasive understanding among all 
students that study abroad is an integral part of the comprehensive Dickinson 
undergraduate experience and that expectation is communicated to all students 
both before and during attendance. Even those students who do not study abroad 
are aware of a global context essential to all learning at Dickinson on the home 
campus. 

 
K. One-half of the courses on the Dickinson College campus in Carlisle, 

Pennsylvania are taught in a global context. Global contextualization affects all 
areas of study. 

 
L. Fifty percent of Dickinson faculty members have directed a short-term or long-

term Dickinson study abroad program. Some have directed programs at various 
sites and many have been overseas multiple times. This engagement causes these 
faculty to be confident of the international study at the respective host institutions 
and to integrate more readily global issues into their own coursework than if they 
had not lived and studied overseas. 

 
M. Dickinson College strongly believes in the virtue of serious modern language and 

cultural study as a component of successful study abroad. Even those students 
who study in a primarily English-speaking country face a foreign language 
requirement of two years of study to graduate from Dickinson College. Dickinson 
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traditionally has the highest percentage of foreign language majors (many 
students double major) per capita of all American colleges and universities. 

 
N. The president and the provost of the College both speak a language other than 

English—the president speaks German and the provost Russian and both have 
studied at international universities for a year or more in the course of their 
respective academic careers. 

III. CATEGORIES OF STUDY ABROAD PROGRAMS AT DICKINSON 
COLLEGE:  refer to our Global Education Website for more specific information:  
www.dickinson.edu/global.  (75 percent of Dickinson students who study abroad 
engage these programs. 

 
A. Category I:  Dickinson College Programs (including several departmental or 

multi-departmental/multi-dimensional—initiatives): 
 

Dickinson has struck agreements with 13 universities worldwide to achieve the 
greatest academic oversight of its respective international study abroad programs. 
Dickinson academic departments control the oversight. A Dickinson professor or 
a host country representative is always on site to guarantee academic integrity 
with the Dickinson course of study as defined by the faculty on the home campus 
and to advance the respective relationship with the host country university. Each 
site offers the possibility of year-long study. Dickinson students receive complete 
transferable credit for all coursework and the same amount of financial aid as they 
would were they studying in Carlisle. Air travel is calculated into the financial aid 
package. Dickinson students pay to Dickinson the same tuition as they would 
were they studying in Carlisle.  

 
The additional programs in this category are of shorter duration and take 
advantage of one of the 13 host universities above or other entities. These 
programs are defined by creative curricular initiation and integration of the global 
study into existing coursework in Carlisle. For example, there is the “Crossing 
Borders Program,” initially funded by FIPSE, that engages Dickinson College and 
two historically black institutions, Dillard University and Xavier University. 
Students from all three institutions initially study African diaspora for a summer 
at our host university in Cameroon, the University of Yaounde. The students then 
study for the fall semester at Dickinson College and in the spring, the Dillard and 
Xavier students return to their respective campuses and the Dickinson students are 
dispersed to attend one or the other of these institutions. Another such program is 
the “Global Mosaic.”  Initially, Dickinson students studied in our “Domestic 
Mosaic” course the cultures of Mexican migrant workers and families in Adams 
County, Pennsylvania—about 30 miles from Dickinson. Students who speak 
Spanish recorded the oral histories of these families to help preserve awareness of 
their “home” cultures in America. When it was discovered that many of these 
families originated from a small village in close proximity to our host university 
in Mexico, the University of Queretaro, a new course was initiated that focused 
on sending Spanish-speaking students to this village to live and study among its 
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peoples and record insights about the culture there as a baseline for investigation 
about those families in Adams County. The fusing of domestic and global study is 
a growing capability and a distinction of the Dickinson College global initiative. 

 
B. Category II:  Partnership Programs (8 percent of Dickinson students engage these 

programs): 
 

Individual Dickinson College academic departments (or collections of 
departments) strike agreements with universities or study centers other than the 13 
noted above for a very specific course of study that complements or extends work 
in the respective Dickinson departments. There is no Dickinson faculty member 
or representative present and, thus, there is slightly less control over the course of 
study. Nevertheless, the care of the Dickinson department in the selection of the 
program and the tenure of Dickinson’s relationship with the site, insures that 
Dickinson students receive full credit transfer and that all Dickinson financial aid 
is applicable. Sites include the Environmental Studies Program at the Center for 
Sustainable Development Studies in Costa Rica; the Classical Archeology 
Department of the University of Durham, England; Intercollegiate Center for 
Classical Studies in Rome, Italy; the CIEE program in Brazil (Dickinson offers 
the study of Portuguese language); and Judaic Studies at the University of 
Jerusalem (currently suspended per State Department advisories).  Strikingly, 
Dickinson College also includes in its global education portfolio domestic study 
centers, thus yet again purposefully blending the domestic and the international to 
forward a global direction. Here we offer programs such as the Washington 
Center in the nation’s capital and the Jewish Theological Seminary in New York 
City. 

 
C. Category III:  Approved Dickinson College Programs (7 percent of Dickinson 

students engage these programs): 
 

These programs are offered by various colleges and universities or “third-party” 
providers. While Dickinson faculty and Global Education staff review the general 
quality of the programs, they are not coordinated with Dickinson College 
offerings and are not closely monitored by the faculty. For these reasons, no 
institutional financial aid is applicable and all credit must be reviewed by the 
faculty upon return to campus. 

 
IV.  DEFINING CHARACTERISTICS OF THE DICKINSON COLLEGE 

GLOBAL CAMPUS 
 

A. DCGC as Integral Part of the College Strategic Plan: 
 

As of the 1980s, Dickinson College established global education (study abroad) as 
an institutional priority. However, this was done without a more comprehensive 
strategic vision and plan for the College as a whole. In 1999 (revisited in 2005), 
Dickinson College advanced its first comprehensive strategic plan (http:// 



 7

www.dickinson.edu/plan/planII.  Global education (expressed as “Global 
Perspective”) was established as one of six Defining Characteristics of the 
College overall. Thus, a global perspective (to include study abroad) is a core 
value of the institution. 

 
B. DCGC Leadership Story: 

 
The “global perspective” at Dickinson is purposefully placed in the context of a 
strong leadership narrative or story.  Such a narrative is critical to engage all 
members of the Dickinson community and peripheral communities in the 
institutional vision. Such a strategic move is informed by the work of Professor 
Howard Gardner at Harvard and his commentary on various types of leaders. All 
highly successful leaders possessed compelling leadership narratives. We have 
simply applied this insight to institutions. The administrative leadership—
especially the president—is responsible for pinpointing and developing this 
leadership story and persistently communicating it over time to multiple 
constituencies inside and outside the College. 

 
The Dickinson College leadership story for global education rests on the firm 
foundation of historic precedent that belongs exclusively and thus distinctively to 
the College. Dickinson was founded by Dr. Benjamin Rush, a temperamental 
revolutionary and complex “founding father” who possessed virtues and 
ambitions for the new America that sadly would not be fulfilled for centuries—
indeed, some are not even yet complete. For example, Dr. Rush was an early 
abolitionist (he secretly funded the building of the first African-American church 
in the United States—St. Thomas in Philadelphia—and even attended it); he was 
highly sympathetic to the mentally challenged and established America’s first free 
clinic for this purpose; he argued for the substantive education of women, to 
include discussion of politics; and he argued for free public education and a 
national university.  
 
For our purposes, Rush also argued that all citizens of Philadelphia should travel 
abroad and that selected university students in the new nation should study abroad 
for substantive amounts of time. Rush considered his medical studies in 
Edinburgh, Scotland to have had the most profound influence on his life. Rush 
also introduced specific tasks for any student who studied overseas and suggested 
ways to approach the experience so that what was learned would be maximized. 
He very much wanted students to study various topics abroad and to engage 
people in the host country intensely and productively so that the Americans might 
take back to their country the best that the world had to offer and in so doing, 
improve the quality of life. Rush appears to have suggested early that American 
students studying abroad possess studious objectives and simultaneously advance 
mutual understanding, and what we might call today, public diplomacy. In an 
April 25, 1780  letter to a student, John Foulke, who was seeking advice on how 
to approach his impending study abroad, Benjamin Rush offered a list of 
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behaviors and dispositions, many of which we communicate still today to 
Dickinson students. Among the suggestions are: 

 
1. “Take leave of all your old acquaintances when you leave home”—not so 

easy to do in this age of cell phones and e-mail.  The key, of course, is to 
immerse yourself in people of the new host country; 

2. “Make yourself acquainted with the names of the most distinguished 
characters belonging to the pulpit, bar, and stage in every place you 
visit”—this, of course, translates today into encouraging our students to 
talk to their professors overseas and to go to all sorts of public events—
from lectures to performances—to speak with the main “performers” or 
those in the audience; 

3. “In your visits to great men [this was, of course, the 18th century and 
regrettably did not yet include women in this category], attend to all their 
peculiarities and record them”—this translates today into keeping a 
journal; 

4. “Extend your ideas [your conversation] to [all] classes, professions, and 
occupations of men, including barbers, shoe boys”—today we urge 
students to experience another culture completely and not to overlook or 
underestimate the value engaging all aspects and members of that society; 

5. “Spend an hour every day for three months in receiving lesson from some 
principal dancing-master”—well, as a physician, Dr. Rush wanted people 
to get exercise and he thought dancing to be one of the best engagements 
for that purpose. Today we apply this advice by encouraging our students 
to join sports teams or clubs, various social organizations, etc., in the host 
country; 

6. “Converse freely with quacks of every class & sex, such as oculists, 
aurists, dentists, corn cutters, cancer doctors”—again, we urge our 
students to lean into the host culture fully, yet carefully; 

7. “Establish correspondence with men of learning and virtue in every place 
you leave”—the key here is that Rush wanted study abroad students to 
profit for a lifetime through networks among key people that they 
established while overseas. We want the same for our students today—a 
lifetime of deep, sincere global connection and correspondence; and  

8. “Renew acquaintance with your friends by visiting them as soon as you 
come home”—we urge our returning study abroad students to reconnect in 
a deliberate manner with the Dickinson community. 

 
The historic impetus for study abroad in a leadership narrative must connect to a 
purpose larger than simply benefiting only the College itself.  It must exist in a 
larger context to embrace people who only engage that which extends beyond 
perceived “self interest.” In the case of Dickinson College and Dr. Rush, the 
larger context is actually a statement about the relationship to study abroad, 
modern language study and the undergraduate curriculum intended for a 
distinctively American college or university—ambitions regrettably not 
associated as defining of American higher education today. This point is made in 
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a short essay I wrote in September 2005 for the homepage of “The Year of 
Languages” sponsored by ACTFL. That passage follows: 

 
A commitment to modern language study and study abroad is 
closely linked to both the founding of the United States and that of 
a distinctively American higher education. For example, my 
undergraduate alma mater, Dickinson College, was born out of 
revolution and chartered in September 1783—just a few days after 
the signing of the Treaty of Paris. Dickinson is thus the first 
college or university founded in the United States following the 
formal ending of the American Revolution. The College represents 
a distinctively American institution of learning and engagement. 
Our founder was Dr. Benjamin Rush, a revolutionary, 
temperamental person of significant note in science, medicine and 
psychology, who also signed the Declaration of Independence. Dr. 
Rush held very specific ideas about how this distinctively American 
university should look in mission and course of study. He shared 
many of these ideas with his good friend, Thomas Jefferson. 
Dickinson College was to be for him the model of what should 
define higher education for our emerging country.   

 
Rush believed that undergraduate study should be ultimately 
useful. Students should leave the college prepared on the basis of a 
liberal arts education to build a just, compassionate democracy. 
Rush argued that while the continued reading of Greek and Latin 
(inherited, of course, from Europe) should be included in the 
curriculum, the writing and speaking of these languages must 
cease. The criterion for this position was purely practical. He 
believed that Latin and Greek did not connect most fully with those 
contemporary areas of developing knowledge that would be 
important to the new nation as it built its human capacities in 
business, agriculture, medicine, law, the arts, literature and all 
other forms of pursuit. For this purpose, the American 
undergraduate must engage, according to Rush, the study of the 
modern languages—German, French and even Native American 
languages.  

 
For Rush, the study of modern languages is for qualified students 
to be accompanied by serious, sustained study abroad—months of 
residency and decades of continued contact following return to 
America. Students must fully engage another country and not just 
its universities. Rush wanted young Americans to approach and 
speak in detail with people in all professions and walks of life. For 
Rush, such comprehensive and varied engagement provided young 
Americans the opportunity to discover the very best thought and 
practice abroad and bring it back to their home country for its 
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improvement—a most useful endeavor. His firm belief in study 
abroad as a defining aspect of American democracy even went so 
far as to cause him to advocate that all citizens of his home city, 
Philadelphia, travel internationally at some point in their lives! 
The doctor’s praise of study abroad and its utility was, I believe, 
based in large part on his belief that his medical study in Scotland 
(he was born in Philadelphia and was a Princeton undergraduate) 
was the most influential period of his life. 
 
Dickinson College has remained ardently faithful to Dr. Rush’s 
vision for American higher education. The College has an 85 
percent study abroad participation rate and stands as second in 
the nation for the percentage of students who study at least a full 
year internationally. Fourteen languages are instructed on a 
campus of 2200 students and we regularly stand among the highest 
percentage of students (per capita) at an American college or 
university majoring in foreign language (a high percentage of our 
students are double majors thus using their linguistic and cultural 
study to inform other areas of pursuit). And lastly—and most 
critical to Rush’s ambition for American education—our mission 
includes the advancement of a global sensibility to prepare our 
students to engage usefully through public diplomacy an 
increasingly challenging world. 

 
Sadly, we as a people have all too frequently lost sight of the original intentions of 
a “distinctively American” higher education—intentions that remain most 
applicable and include a central role for the study of foreign languages and 
sustained study abroad. “The Year of Languages” permits us to reclaim essential 
components of our ambition and, thus, to prepare youth worldwide for the 
opportunities and challenges of the 21st century. 

 
The Dickinson College leadership story for study abroad contains—as all 
narratives—three parts; a protagonist, goals, foils.  

 
1. The protagonist for Dickinson is the College itself and its commitment to 

students, faculty, staff and alumni as well as the extended communities in 
which it operates—the local Carlisle community and those groups that 
interact with its international and domestic locations—to lead and 
participate usefully in America and its global context. Such commitment 
engages the College itself and all its constituents. 

   
2. The goals of Dickinson’s study abroad leadership story extend beyond 

mere study abroad. Study abroad is a necessary but not sufficient purpose.  
Dickinson advances for its constituencies a global sensibility that 
encompasses study abroad. What follows is text from a recent speech that 
indicates how Dickinson defines the concept for its various audiences: 
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What exactly is global sensibility? For Dickinsonians it is the 
pursuit of all academic and co-curricular activities in the context 
of what is occurring in other nations and cultures. It is a 
fundamental humility and a check upon the unilateralism of our 
own potentially restricted ideas and the recognition that other 
nations and cultures have notions that deserve our attention and 
listening abilities. It is the disposition that others have ideas and 
accomplishments that we should gather in from afar and consider 
for the improvement of our own quality of life. It is an abiding 
respect for the myriad of ways of knowing that are comprehended 
and communicated through a language other than English. It is a 
recognition that the English language has limitations—as do all 
languages—and does not deliver us of all the areas of knowledge 
and feeling that we need for substantive, creative contribution. It is 
an obligation through education, language and experience to be 
comfortable and confident in the world—regardless of location. It 
is an investment in you as public diplomats—citizen diplomats—
regardless of the profession you might pursue in later life. This is 
accessible diplomacy informed by both knowledge of how America 
itself works—knowledge of its fundamental founding documents, its 
key legislation over centuries, its complex peoples and their wide 
variety of expressions through literature, the arts, business, 
science religion and the military. It is a fundamental 
understanding and appreciation of what other people feel about 
the United States—its government and its people—throughout the 
world and an ability to engage these disparities productively. It is 
this sensibility that we offer you at Dickinson College. This is a 
sensibility that requires a certain type of college—a college 
defined years ago for America by Ralph Waldo Emerson and of 
which Dickinson is in accord—“Colleges…have their 
indispensable office—to teach elements. But they can only highly 
serve us when they aim not to drill but to create; when they gather 
from afar every ray of various genius to their hospitable halls, and, 
by the concentrated fires, set the hearts of their youth on flame.” 

 
Dickinson College believes that the reasons traditionally given to the public to 
study abroad and to study other languages are necessary but not sufficient to 
encourage 21st century students to engage the world. Other reasons must be 
developed and communicated and it is the College’s responsibility to do so. The 
ambition of mutual understanding and getting to know others better, etc. are of 
interest but far too ambiguous for a generation that is seeking the useful and the 
practical. For this reason, Dickinson offers students the notion that the very 
process of studying foreign languages and the pursuit of embracing another nation 
and culture, embodies those leadership skills that are essential for contribution in 
domains of professional pursuit—in the business world, the military, non-profits, 
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science or even the arts. This position is best expressed in an article that I wrote 
originally in TEACHING IN CHANGING TIMES: THE COURAGE TO LEAD 
(Linda M. Wallinger, editor, Northeast Conference on the Teaching of Foreign 
Languages: McGraw Hill, 2002): 

 
A friend of mine, somewhat prone to oversimplification, shares 
with me regularly his categorical views about the various types of 
human beings he has encountered in his lifetime. Predictably and 
according to his disposition, he surgically divides all of humankind 
into two sorts—those, he says, who live “in the bone,” and those 
who live “in the connective tissue.” Simplistic? Well, of course. 
Fraught with meaning? Absolutely.  
 
He defines those who live “in the bone” as those who require 
order, routine, the efficient use of time, and predictability from life. 
Their measure of everything is past existence. Old habits are good 
habits are the only habits. The people bred “in the connective 
tissue,” in contrast, thrive on anticipation and ambiguity. They 
enjoy prolonged reflection without necessary resolution and tend 
to weave for themselves and others a delicate thread of ideas from 
a variety of conflicting, often previously unassociated sources. 

 
Dualistic as my friend’s imagery might be, I find it helpful for 
approaching numerous issues, to include foreign language and 
culture studies. If one is “bred in the bone,” one is likely to accept 
and advance the traditional explanations for such study: foreign 
language and culture studies introduce one to a new people and 
habits, advance understanding and communication among peoples, 
ready students for an increasingly global world where one who 
possesses fluency in multiple languages is at an advantage, and 
sharpen habits of critical thinking through disciplined study of 
language systems. These are all, of course, certainly worthy 
objectives that few people but the most provincial could dispute, 
but they offer the uninitiated little new incentive to pursue 
language and culture studies. These are familiar stories to advance 
study and frankly, they have not been all that successful in the 
United States if one looks at the generally tenuous state of 
enrollments in foreign language and culture courses in our schools 
and colleges.  

 
However, if one lives “in the connective tissue, “ one searches for 
associations with foreign language and culture studies that are 
seldom, if ever, identified and that might offer something 
additionally compelling to current and prospective students. One 
such association is that with the advancement of leadership skills. 
It is an alignment that, I believe, expands robustly the desirability 
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of foreign language and culture studies by offering students an 
extremely useful, tangible human capacity that reaches into many 
areas of social and professional activity. To be sure, the primary 
actions required of leaders that I have cited in this paper and 
which, I contend, are derived directly from in-depth, prolonged 
exposure to the study of languages and cultures, are not taken by 
themselves, sufficient to establish leaders. But they are necessary. 
As advocates of foreign language and culture studies begin to 
absorb the vocabulary and profess the capacities of leadership to 
attract the uninitiated by adopting notions such as “investing the 
learner with the ability to gain practice in composing a story,” 
“translating a story persuasively to others,” “anticipating 
opportunities,” “ feeling comfortable with repetition and 
flexibility,” they, in fact, simultaneously and ironically, create a 
new, potentially powerful leadership story for themselves. In so 
doing, they might finally gain increased devotees through 
persuasive translation—from foreign language and culture studies 
to leadership itself. 

 
3.  The foils are several. We, at Dickinson, rail against a provincialism in 

people that causes them to stay ensconced in what is most familiar and to 
scorn “the other.” We rail against study abroad programs at colleges and 
universities that are merely number mills to get students overseas for 
“exposure” and not for the intention of substantive study for credit—to 
include the acquisition of a language and culture other than English. We 
rail against a public or citizen diplomacy that a priori assumes the 
superiority of our own definition and interprets mutual understanding as 
exclusively “our” understanding and wishes merely to impress it upon 
others. We stand for reflective exchange of opinion that often, in fact, 
leads the American student to reaffirm strongly all that which he or she 
brought as American values into the overseas setting, but is confirmed 
through the listening process. And, as Dr. Rush stated in his advice to a 
young student intending to study overseas, perspectives of “the other” 
should alter how we think and act; our nation is the better for it. 

 
C.  Administrative Infrastructure For Global Education: 

 
Dickinson College invests in a campus and overseas infrastructure for global 
education. There is a director/associate dean leading the office and a number of 
supporting staff. The Office of Global Education centralizes all global education 
services, including international students and scholars and international visitor 
programs, as swell as offering intercultural training to faculty and staff.  In terms 
of study abroad, the Office offers the following services: 
 

1. Development of new programs with Dickinson faculty; 
2. Training of faculty directors; 
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3. Coordination of student exchange programs with overseas partner 
institutions; 

4. Review and regular evaluation of study abroad programs; 
5. Daily management of Dickinson centers overseas; 
6. Organization of a biannual faculty seminar and conference at one of the 

Dickinson study abroad sites; 
7. Sponsorship of preparatory seminars for students intending to go overseas 

or engage domestic programs; 
8. Coordination with individual academic departments to select students for 

overseas and domestic programs; 
9. Coordination with the Office of Academic Advising and the Office of 

Financial Aid to insure assistance and transparency for both transfer 
academic credit and institutional and federal grants; 

10. Coordination of internship and community service opportunities; 
11. Planning and holding reorientation seminars for returning students; and 
12. Development of emergency procedures for all Dickinson program sites. 

 
In conclusion, global education at Dickinson does not happen of its own accord; 
the College invests in it. 

 
D. Financing of Global Education:  

 
Dickinson College study abroad programs are required to be “budget neutral” in 
that any programmatic surplus or deficit is transferred to a separate International 
Program Fund. This Fund provides a separate reserve comprising surpluses, 
deficits and currency purchase gains /losses that supports new program 
development, maintenance of overseas properties (the College owns six properties 
overseas—principally apartments for visiting faculty—and these are valued in the 
College’s endowment) and emergency operations, if necessary. This separate fund 
is important since it establishes independence from the operating budget; and 
thus, study abroad is less of a perceived threat to on-campus personnel and 
programs. 

 
E. Research and Accountability:  

 
What skills, attitudes and knowledge result from a global education?  What is the 
role of foreign language training, study abroad, and an internationally engaged 
faculty in the development of global learning?  How does global education 
prepare students to be better citizens, workers, community members, and 
contributors to society?  What impact does global education have on a student’s 
career or graduate/professional school path?  What are the differences in learning 
between students who study abroad and those who do not?  How are institutions 
changed by global education programming? 

 
Through a variety of efforts, Dickinson College is a leading contributor in 
answering these and other questions about global education.  Historically, little 
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work has been done on the assessment of the outcomes of global learning.   
Recent surveys and reports by the American Council on Education show that few 
U.S. higher education institutions have articulated international learning 
outcomes, let alone established methods for assessing student achievement of 
those outcomes. What work has been done has been limited in scope, focusing 
mainly on subsets of global learning such as foreign language proficiency or 
intercultural sensitivity.  Studies that have been conducted have involved students 
at single institutions and not used control groups. Rigorous assessment, the key to 
improving student international learning, is long overdue.  

 
Dickinson is a recognized leader in the assessment of global education outcomes.  
The College hosts the leading study abroad academic journal, Frontiers, which 
devoted its latest volume to the topic of assessment of study abroad learning 
outcomes.  The special issue brings together 15 diverse approaches to the 
assessment of international learning, and shows not only what progress has been 
made in this area, but also how far the field needs to go.  Published in November, 
2004, with over 1,600 copies distributed, it has already been the most popular 
volume of Frontiers.  During the spring semester, 2005, it is being used in 
education courses at the graduate schools of Georgetown, Michigan State, and the 
School for International Training.  
 
Dickinson is also a founding charter member of the Forum on Education Abroad 
(www.forumea.org), and beginning July 1, 2006 will become the new strategic 
partner of this global membership organization of over 220 institutions.  Brian 
Whalen, Dickinson’s executive director of global education, currently Chair of the 
Forum’s Advisory Council, will become president of the Forum on that date. The 
Forum’s outcomes assessment initiatives include: the production of a Guide to 
Outcomes Assessment in Education Abroad, a manual for institutions wanting to 
document the results of education abroad; the Undergraduate Research Awards 
that are given each year to students who have completed the most outstanding 
research projects as part of their education abroad programs; and a Web resource 
that lists outcomes assessment projects that are currently underway. 

 
The Forum recently published its Standards of Good Practice for Education 
Abroad—the first such set of guidelines in the field—as well as a survey on 
curricular best practices. Designated by the U.S. Department of Justice as the 
standards-bearing organization for the field of education abroad, the Forum and 
Dickinson are poised to lead the field in its development and application of 
standards of good practice, outcomes assessment, curriculum development and 
academic design, data collection and research, and advocacy.  

 
Dickinson faculty, administrators and students also are involved directly in the 
assessment of global education learning through two federally funded projects.  
The first project, “The Assessment of Student Learning Abroad,” is funded by a 
$90,000 grant from the U.S. Department of Education Title VI Research Program.  
A consortium consisting of Dickinson College, Georgetown University, The 
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University of Minnesota and Rice University are conducting an inter-institutional 
research program that will identify and measure a wide range of global education 
learning outcomes.  Drawing on students from the four participating institutions 
that are enrolled in over 50 study abroad programs, the study is more 
comprehensive, and will have a greater national impact, than earlier, single-
institution studies. 

 
This three-year study is now at the halfway mark and is compiling evidence of 
student learning from, and across, three learning domains: oral second-language 
acquisition; gains in intercultural sensitivity; and learning within four broad 
disciplinary contexts—the humanities, sciences, business, and engineering.  It is 
examining whether or not students who study abroad have greater gains in global 
learning than their peers who remain on campus.  Further, it is examining the 
differences in learning between study abroad program types by identifying 
variables such as duration of program, student housing, structured experiential 
learning opportunities on site, and more, to see if these program elements have a 
significant impact on student learning. 
 
The second project is a collaboration with the American Council on Education 
(ACE) called “Lessons Learned in Assessing International Learning.”  This three-
year multi-institutional project seeks to advance the assessment of international 
learning with the long-term goal of improving student international learning at 
U.S. higher education institutions.  This project is supported in part by an award 
of $528,211 from the U.S. Department of Education’s Fund for the Improvement 
of Postsecondary Education (FIPSE).   The institutions involved in the project 
were chosen to reflect the four Carnegie institutional types.  The other institutions 
besides Dickinson are: James Madison University, Kalamazoo College, 
Kapi’olani Community College, Michigan State University, and Palo Alto 
College.   

 
The goals of this demonstration project are to: (1) increase knowledge about 
assessing international learning at six project sites; (2) increase skill in 
implementing assessments and using assessment results at these project sites; and 
(3) enhance the knowledge and tools available to higher education for assessing 
international learning.   
 
The research team, which includes faculty and administrators from the six 
institutions, as well as ACE staff and consultants, will: (1) translate a set of agreed 
upon international learning outcomes into measurable performance indicators and 
rubrics; (2) conduct a coordinated effort to assess student achievement of these 
international learning outcomes; (3) based on these efforts, develop plans to 
improve student international learning at their  institutions; and (4) disseminate 
lessons learned to the larger higher education community through workshops and 
a Web-based resource.   
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Evaluation will examine the extent to which project faculty and staff at the six 
sites have increased their capacity to assess international learning and use the 
evidence from systematic assessment to formulate a plan for improved student 
learning.  Evaluation will also address the extent to which the knowledge and 
skills base of members of the ACE Internationalization Collaborative—a network 
of over 57 institutions active in internationalizing their campuses— are enhanced 
by developed resources and assessment workshops presented by project 
participants during the three year project. 

 
F. On-Campus and Community Life:  
 

On-campus life is greatly influenced by global education. Numerous street signs 
on campus are printed in English and another language; on-campus cable TV 
offers regularly three German, one French, one Chinese, one Japanese, one Asian-
American, one Italian, one Greek, two Spanish and one Arabic channel; a 
multitude of global language and culture associations intermingle and hold 
separate and cooperative events; residential Learning Communities are devoted to 
global issues; global action groups target various crises; the Clarke Center for 
Global Engagement offers annually dozens of noted speakers from throughout the 
world treating topics of global import; and the greater Carlisle community 
combines with the College to offer off-campus discussions with international 
guests on such topics as spiritual life in America and the American military. 

 
G. Presidential Leadership and the Advancement of Global Education: 

 
For credibility, the Dickinson president must live a life that exhibits all the 
qualities of global sensibility described above. According to Howard Gardner, the 
“leader” must embody the leadership story to inspire others to find their own 
place in it.  I must not only speak fluently a language other than English (in my 
case, German), but also engage professionally those nations and cultures that 
speak German. I must demonstrate that I maintain a useful global leadership 
network through my own undergraduate and subsequent study abroad. I must 
advance in all aspects of college life the global perspective as one of the six 
defining characteristics of the College. I must write and speak constantly about 
global issues and engage in my non-Dickinson activities, those organizations and 
causes that are of a global nature. I must also argue for areas of higher education 
that have traditionally been absent global consideration to now include such—for 
example, perhaps college and  university accountability should include 
substantive study abroad engagement and higher education’s definition of 
citizenship should include global connection.   

 
 
   


