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to the film. For example, in Chapter 7 students learn the past conditional and are
asked to imagine what the characters’ lives would have been like if they had not
met each other. Students are asked to write a certain number of sentences on this
subject and then to compare them with their classmates’ answers. This approach
should lead to great discussion, since students will have already thought about
the topic and presumably have something to say.

In the final section, students are asked to complete tasks and activities that ask
them to synthesize what they have learned in the chapter. Although the link to the
topics was clearer in some chapters than in others, this section, for the most part,
provides a valuable reading activity. The very first chapter has a small selection
from Les Liaisons dangereuses, and other chapters draw their selections from a
variety of French and Francophone literature, selections that are well chosen.  

Overall I was intrigued by this textbook, which I guess is an appropriate
response given its name.  It has solid grammar and reading activities. I did not get
a chance to see the workbook or the videos; however, if they are of the same cal-
iber, I would imagine that they would be a welcome addition to the series.

Sharon Grélé
French/Spanish Teacher
Westwood High School
Westwood, MA
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Finding teaching materials that are contemporary enough to be interesting to
students and linguistically appropriate to their language level is challenging at
best. Add to this the difficulty of reworking materials to make them pedagogically
sound without compromising their authenticity, and it soon becomes clear why
there are so few truly excellent classroom materials for foreign language teach-
ers. German Through Film addresses both of these potential shortcomings by
providing an up-to-date, flexible, and pedagogically sound series of film modules
that can be used at various levels of instruction. The target audience is primarily
high school and college students of German, though some of the selected films
address controversial topics that may not be readily accepted or approved for
secondary school use.

That aside, the films were chosen based on their availability both in Germany and
the United States, as well as for their portrayal of a number of post-war social issues
that affect the daily lives and the collective conscience of contemporary German
speakers. The eight film modules cover a range of topics from the Nazi regime
(Comedian Harmonists, Aimeé und Jaguar, Nirgendwo in Afrika) and the integra-
tion of minorities into the national fabric (Jenseits der Stille, Im Juli) to reunification
(Good Bye Lenin!) and post-modern, Euro-global Germany (Lola rennt; Was tun,
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wenn’s brennt?). The underlying teaching methodology rests on content-based
instruction, letting the content of the films drive the teaching of German. 

Each module contains the following items: a film synopsis in German; pre-
viewing/schemata-building activities relating the film to students’ personal lives;
vocabulary lists and exercises; a series of comprehension questions ranging from
cloze, true-false questions through extended comprehension questions to more
open-ended, inferential/opinion questions; and follow-up activities requiring
interpretation of characters, scenes, film quotes, etc. as well as suggestions for
group or individual projects. This rich variety allows the films and the accompa-
nying exercises and tasks to be used by beginning through advanced students,
though the complexity of the synopses, the films themselves, and the richer and
more global activities will require at least intermediate proficiency. The pedagog-
ical strength of this approach is that it thoroughly addresses students’ cognitive
needs for appropriate activities before, during, and after viewing. Furthermore,
the build-up from “intensive” cloze to open-ended, “extensive” analytical/interpre-
tive exercises provides the kind of scaffolding that leads students to higher pro-
ficiency and forces increasingly detailed attention to language and culture.

One particular strength of the materials lies in their attention to sociolinguistic
concerns and authentic language use. This focus is seen in exercises asking 
students to attribute film quotes to certain characters, as well as exercises that ask
them to analyze language registers by translating from German slang to standard
German to standard English to English slang. Special vocabulary sections list items
specific to the time frame referenced in the film, i.e., East German words or political
terminology of the Nazi party. Students are also exposed to a rich and varied sample
of new vocabulary words — particularly adjectives — in compiling descriptions of
the film characters. One major concern related to vocabulary is that the awareness
of semantic mapping does not carry over into the general vocabulary lists, which are
still organized in alphabetical order. However, instructors can and should modify
their materials for maximum benefit in the classroom; this is an easy fix.

German Through Film is particularly well suited to the needs of post-second-
ary, undergraduate German programs that constantly face the challenge of main-
taining interest in all things German and increasing enrollments. With its
comprehensive yet short overview of German cinema since 1945, extensive
vocabulary list of film-specific terms, and suggestions for very critical, high-end
analytical student projects, this compilation can easily serve as the main text for
either a general elective course based on cross-cultural depictions or a more 
specialized course focused on film as a genre of German expression.
Furthermore, its pedagogical approach  is both sound and easily replicated, mak-
ing it suitable to deal with more canonical films as vehicles of language study and
easy to add newer films to a course syllabus as they are produced. As German film
becomes more popular as a worldwide, mainstream medium, the approach taken
here certainly will help grow student interest in German cinema.

Wendy Ashby, Ph.D.
Assistant Professor of Faculty Development
Defense Language Institute Foreign Language Center
Monterey, CA
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the US Government.

Brogni, Patrizia, Antonella Filippone, and
Alessandra Muzzi. Raccontare il Novecento.
Roma: Edizioni Edilingua, 2005. ISBN: 960-6632-16-4.

Raccontare il Novecento is a compact reader designed for students enrolled
in high intermediate and advanced Italian language courses. The readings chosen
by Brogni, Filippone, and Muzzi are taken from the works of Dino Buzzati, Italo
Calvino, Natalia Ginzburg, and Alberto Moravia, who could be considered repre-
sentative of twentieth-century Italian literature. Buzzati represents the surrealist
vein, while Ginzburg and Moravia are considered realists (Moravia’s works, how-
ever, also exhibit a touch of surrealism, as noted in the excerpts from Racconti
surrealisti e satirici) and Calvino, though also a realist, represents the “vena fan-
tastica,” or fantastic literature, which is also a part of modern Italian literature. The
text serves as an excellent introduction to the study of Italian literary language, a
component which is often missing from the contemporary approach to language
learning. Used alone, or combined with a comprehensive review of advanced
grammatical structures, Raccontare il Novecento will provide college or univer-
sity students with a solid preparation for language and literature courses beyond
the second-year level.

Written completely in Italian, Raccontare il Novecento is divided into sixteen
chapters preceded by a brief introduction and ending with a biography of the
authors studied. While working with this text, students not only perfect their
written and oral language skills, but also refine their reading comprehension and
begin to understand what Italian literature is all about and what literary discus-
sion entails. Through the excerpts that make up the body of the text, students are
introduced to an excellent sampling of modern Italian literature: Buzzati’s
Sessanta racconti, Calvino’s Palomar and Cosmicomiche, Ginzburg’s Piccoli
virtù, and Moravia’s Racconti surrealisti e satirici, Racconti romani, and Boh.

Raccontare il Novecento is meticulously organized. Each chapter begins with
a reading selection of about two pages, carefully edited, so that it reads like a story.
Words or expressions that the authors, always mindful of the students using this
text, have determined to be new or more difficult appear in bold within the read-
ing and are explained (in Italian) in the glossary at the end of each selection. The
activities and exercises included in each chapter focus on reading comprehen-
sion, understanding elements of style, interpretation of language, and oral and/or
written discussion of the themes and ideas prevalent in the particular work stud-
ied. Although the activities found under the headings Attività di comprensione;
Riflessioni narratologiche; Riflessioni linguistiche, and Attività di produzione
orale e/o scritta are challenging, they are tailored to each selection so that stu-
dents not only will have a full understanding of what has been read, but also will




