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Fratter, Ivana and Claudia Troncarelli. 
Piazza Navona. Corso di italiano per stranieri.
Livello A1-A2. 
Genova: Cideb Editrice, 2006. Includes audio CD. ISBN: 978-88-
530-0300-3.

Piazza Navona is an Italian course written and published in Italy for begin-
ning to intermediate students. It includes a textbook and one audio CD. The lev-
els A1-A2 indicated in the subtitles may need some clarification for an American
audience, as they refer to the Common European Framework of Reference estab-
lished by the European Union Council Resolution in 2001. On a comparative
basis, the A1-A2 levels should correspond, with some approximation due to the
difference in the articulation of these standards, to the ACTFL/ETS Scale Novice
to Intermediate High or 0+ to 1+ ILR or Government (FSI) scale.

The course is presented and organized in units and thematic subunits within
four main linguistic contexts: personal, public, professional, and educational. As
the authors point out, this course was conceived for independent study, and in
this sense it appears to be a very manageable introduction to Italian. The layout,
images, and photos are very crisp and pleasing to the eye. Another positive aspect
is the use of many authentic pictures and notes depicting and explaining the
most recent public documents and cards used in Italy to carry out basic public
transactions, from the health card (carta sanitaria) to the European electronic
driving license (patente informatica). 

One of the drawbacks of the program is the limited practice available in the
text and in the audio CD, since there is no accompanying laboratory manual or
supplemental workbook. In this sense, Piazza Navona would require a lot of
extra work on the part of a class instructor to supplement and create dynamic
class interaction. This is also true for the audio CD, which is too short to provide
much real practice for listening, pronunciation, or comprehension practice. One
suggestion to the author would be to insert a list of Web links to help the self-
learner or the instructor draw from other sources as a way to promote independ-
ent learning. 

Although it is true that basic grammar structures are summarized at the end of
each unit to allow focus on the communicative aspects of the language, it should
also be pointed out that they sometimes appear too sketchy. For example, occa-
sionally some graphics (designed, I assume, to downplay the boredom of a gram-
mar rule) are unclear in their purpose or slightly imprecise, such as the list of
possessive adjectives and the presentation chart for the imperfect tense. The
activities presented for each unit, so few and far between, can only give a very
poor taste of the language and do not allow enough time and opportunity to mas-
ter any structure or vocabulary to prepare for tests. Specifically, I am thinking of
a college curriculum where usually students’ progress is assessed with some reg-
ularity, perhaps even on a biweekly basis. 
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All in all, Piazza Navona is a fun and refreshing basic Italian course, and it
could also be used in a class for foreign learners in Italy; such courses are organ-
ized by local Italian authorities to serve the growing foreign population and are
becoming ever more numerous. However, it would probably be of marginal use
in American colleges or even Board of Education approved courses where the
curricula are designed with very specific benchmarks.
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Granville, Paris, Eugenia Porello, and Priscilla
Russel. Mitos del mundo azteca. 
Washington: Language Shaping Solutions, 2005. Includes:
Textbook, DVD, and flashcards. ISBN: 0-9718678-9-5.

Today’s educational pendulum swing finds many schools faced with the chal-
lenge of teaching reading across the curriculum so that students are better pre-
pared to meet state requirements for the standardized tests that have followed in
the wake of No Child Left Behind legislation. What is increasingly recognized
today is that World Language classrooms are pioneers in the areas of differenti-
ated instruction and reading across the curriculum. As the ACTFL 5 “C’s” are
implemented in many curricula, it is important that new materials and texts pro-
vide all of the necessary tools to further develop and reinforce skills that have
already been conceptualized.  

Mitos del mundo azteca is a thematic unit that provides not only instruction,
but also detailed activities and step-by-step directions on how to effectively uti-
lize the material in a Spanish course, whether at the high school or elementary
level. Divided into three sections — Pre-Reading, Reading, and Post-Reading —
the materials allow teachers to engage students and thereby ensure understand-
ing and implementation of the 5 C’s.  

For many teachers, adding a thematic unit to the curriculum may not be feasi-
ble due to time constraints and pre-determined expectations; however, Mitos del
mundo azteca, while most effective if utilized in its entirety, can be presented to
students in a piecemeal format.  ith a linguistic level of novice-mid to intermedi-
ate-low, this thematic unit effectively makes use of authentic readings as a
medium through which to teach reading skills, comprehension, and written
expression. The opportunity to read stories of ancient cultures is unique and
interesting from a cultural vantage point. Students are more likely to make an
effort and remain engaged when they are able to relate to what they are learning
in class. The variety of activities provided will permit students to explore the
readings and their own culture in a variety of ways.

Another strength of Mitos del mundo azteca is the accompanying DVD,
which includes readings with visuals for the various stories, as well as a review




